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FORm'K)RD 
French 3201 is an unique course in the regular French program 
because it em,phasizes language use rather than language study. 
The course is designed for students who have gained adequate 
French language knowledge and skills at earlier levels to enable them 
to concentrate on French content. The course em,phasizes French Canadian 
culture and offers naterial drawn from a variety of sources - poems, 
short stories, legends, songs, and magazine articles. The material has 
a suitable level of linguistic difficulty. 
It is expected that French 3201 will provide students with a 
satisfying culmination to their second-language study. 
LYNN VERGE 
Minister of F<lucation 
April, 1983 
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INTRODUCTION 
This guide contains the • aims and philosophy of French 3201 and 
specific information on content, methodology, and evaluation. Also 
included is a set of model lesson plans and a list of enrichment 
materials. 
The following are the principles upon which the course is based: 
1. The course is structured around culturally relevant content 
that provides students with valuable information about the 
francophone way of life. 
2. The course has a thematic arrangement; such an arrangement helps 
to maintain student interest. 
3. French is the language of the classroom. 
4. Language use rather than language study is highlighted. Basic 
skills developed at previous levels are applied in practical 
contexts. 
5. Teachers have a crucial role in adapting the course to their 
students and circumstances. 
6. Students play an active role in the learning process. 
importance is attached to student-centered activities. 
Great 
7. Given the dynamic nature of the course, the principle of 
continuing evaluation is essential. The importance of in-course 
evaluation is a reflection of the philosophy and methodology 
described in this guide. 
It is hoped that this combination of content and approach will 
provide students with an appropriate culmination to their high school 
French experience. 
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GENERAL AIMS OF FRENCH PROGRAM 
The regular French program involves the teaching of French as a 
subject one period per day and is the most basic type of second language 
program in our schools in terms of the attitudinal, cultural, and 
linguistic objectives it sets out to achieve. Students who graduate from 
the regular French program will have a knowledge of French structure and 
vocabulary, some speaking, reading, and writing skills, and an awareness 
and an appreciation of francophone culture with particular reference t o 
Canada. This represents a scope of knowledge and skills similar to those 
gained in other school subjects. Concisely stated, the objectives of the 
regular French program are as follows: 
1. to provide students with a fundamental knowledge of French 
grammar, pronunciation, and idiom, an active vocabulary of 
3000-5000 words, and about 100 basic sentence patterns 
2. to provide students with sufficient oral competency to make 
themselves understood in meaningful conversation 
3. to enable students to read, with the aid of a dictionary, 
standard texts on subjects of interest to them 
4. to enable students to write letters and free compositions 
clearly and correctly 
5. to provide students with a basic knowledge and an appreciation 
of the culture and aspirations of French-speaking Canadians 
6. to enable students to resume the study of French in later life, 
if the desire or need arises. 
French 3201 has a different orientation from other French courses in 
the curriculum. Whereas previous Fr ench courses focus on linguistic 
knowledge and skill development, French 3201 assumes that students 
possess adequate linguistic competence to enable them to use French as 
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a vehicle of learning. In French 3201, students apply the second 
language knowledge and skills gained at earlier levels of the French 
program to the study of selected francophone writings. 
French 3201 shares with the rest of the curriculum a range of 
objectives listed under Category B in the Handbook for Senior High 
Schools of Newfoundland and Labrador. It aids in developing students' 
• understanding of language and thus improves their basic skills • in 
English. The dynamics of study, for French as well as for other 
disciplines, provide opportunities for students to develop good work 
habits and self-discipline. As well, through the unique challenge of 
second-language learning, students are encouraged to develop their mental 
resources and evolve with respect to emotional maturity and 
self-reliance. 
Vocation and avocation are also provided for within the context of 
the French program; students are given an opportunity to explore careers 
requiring second-language competency and are exposed to cultural 
activities which can contribute to the fulfillment of their leisure time. 
French 3201 serves to develop objectives associated with "Heritage 
Studies" and "Civil Education", sub-divisions of Category C objectives. 
It pro1notes students' tolerance of ideas, customs, and ways of thought 
different fro1n their own, thereby helping them to understand and 
appreciate our diverse Canadian cultural heritage. 
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COURSE OBJECTIVES 
In the reorganized senior high school program, students who study 
French can opt to do a four- or six-credit sequence. For students taking 
the six-credit sequence, French 3201 would complete their high school 
French program and provide two third-level credits for graduation. 
Normally, this group of students would take French 3201 in their third 
year. 
The content of French 3201 comprises a selection of high-interest 
writings: short stories, legends, songs, poetry, and magazine articles. 
The course seeks to promote awareness and appreciation of French Canada 
in particular and "la francophonie" in general. Specifically, French 
3201 has the following objectives: 
A. Culture 
1. to expose students to aspects of "la francophonie" as 
represented in the selected writings 
2. to broaden students' understanding of their national 
heritage and the larger world in which they live 
3. to learn about the values and experiences that are uniquely 
francophone 
4. to explore common human experiences 
5. to promote self-understanding and the development of 
personal values 
6. to have students read significant writings in French for 
pleasure and enjoyment. 
B. Communication 
1. to promote language use through instruction in French 
2. to refine students' ability to communicate in French through 
the use of a balanced skill approach 
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3. to refine students' ability to understand an author's ideas 
and appreciate writing styles. 
C. Linguistic Knowledge 
1. to consolidate students' knowledge of grammar 
2. to expand students' knowledge of vocabulary 
- 6 -
PHILOSOPHY OF INSTRUCTION 
French 3201 has essentially two purposes: to promote cultural 
awareness and to provide opportunities for functional language use. 
These two facets are very closely integrated in the course, as cultural 
understanding is, in fact, best promoted by use of the second language to 
study authentic cultural content first hand. 
"Functional language use " refers to communication in the second 
language; it involves all the language skills - listening, speaking, 
reading, and writing. In both conversation and writing, people use 
language to communicate their feelings, beliefs, and ideas. French 3201 
stresses both oral and written communication. 
French 3201 takes a thematic approach to the study of francophone 
culture; selections are organized into broad categories on the basis of a 
common theme • Selections deal with high-interest topics and present a 
high-frequency, useful vocabulary for each theme. Successful 
communication • experiences are more likely to occur when two key 
conditions are met: there must be a focus, either topical or thematic, 
and students must have sufficient vocabulary to express themselves in 
relation to that focus. 
French 3201 promotes a dynamic concept of the second-language 
classroom. 
teacher. 
Such a concept places great importance on the role of the 
The teacher, relying on experience, common sense, intuition, 
and knowledge of students, will determine the most effective teaching 
strategies for the course content. The teacher will also provide 
background information for the content under study, since relevant 
socio-cultural information serves to motivate student interest. 
The teacher will structure the learning situation to facilitate the 
active involvement of all students; this requires the creation of a war1n, 
supportive atmosphere in which students are encouraged to express 
themselves in French. The teacher should draw out students' opinions and 
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points of view and show respect for students' comments. When students 
feel comfortable, they are more likely to take risks in expressing 
themselves in French. 
Students are very active in this instructional context. There is a 
high degree of student-teacher and student-student interaction. Students 
initiate discussion in French, do independent and group work, complete 
projects, and make class presentations. These activities take place 
within the structured second-language experience set out in the course 
content. 
This philosophy promotes the idea that communication is essentially 
an individual act through which a person expresses his needs and 
interests and his interpretation of a situation. Implicit in this is the 
concept of the student as the creator of language, constructing and 
comprehending new sentences in each act of communication. 
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GENERAL METHODOLOGY 
The Themes of French 3201 contain a wide variety of selections of 
varying levels of difficulty. Usually, the type of selection and level 
of difficulty will determine the specific teaching approach to be used. 
Before introducing a Theme, teachers should familiarize themselves with 
the selections for that Theme to determine the best approach for each 
selection. 
French 3201 places great emphasis on functional language use by 
students. Therefore, lesson plans should incorporate many student-
centered activities which require student-student, student-teacher, and 
student-class interaction. This requires that teachers provide adequate 
time for students to work independently, in pairs, and in small groups. 
Student participation includes discussion, oral presentations, dramatic 
portrayals of selected content, and written projects. 
When planning the overall strategy for a selection, teachers should 
first identify instructional objectives; these will necessarily reflect 
the ·objectives of the course. Each class will begin with a short warmup 
activity. Such activities serve to put students at ease and to provide 
continuity with the previous class. When introducing new material, it 
will be necessary for the teacher to provide appropriate background 
information. This may take the form of biographical information on the 
authors, related information on their writings, and the socio-cultural 
context of a selection. The teacher also must relate the content to the 
students' existing fund of knowledge and experience. 
Certain selections will lend themselves to oral 
extensive aural-oral follow-up, while others are more 
development and 
readily treated 
through reading and writing. It is important that teachers strive to 
maintain a balance among the four language skills within each of the 
Themes. In this way, students will be able to refine their overall 
second language proficiency. 
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Students will frequently encounter difficulties of a structural, 
lexical, or content nature which could impede comprehension. Teachers 
will need to assess each selection for such difficulties, and give the 
relevant information to students as necessary. This may be in the form 
of pre-teaching or simply as clarification during presentation. Students 
will, at all times, work within a structured context; that is, with a 
study guide or specific teacher-direction for each activity. Leaving 
students to approach a task without adequate direction and support can 
lead to a very frustrating experience for both student and teacher. 
In French 3201, as in other French courses, accuracy of language 
use is desirable. However, the amount of emphasis on accuracy will vary 
with the type of activity in which students are involved. In free 
conversation or discussion, stress is placed on the students' ability to 
make themselves understood rather than on the accuracy of language used. 
While some correcting may be necessary, students engaging in this type of 
activity should be interrupted as seldom as possible. Stress on accuracy 
should be reserved for situations in which students are given the 
opportunity to revise their initial efforts with • a view to imposing 
correct form on content. 
When students are assigned a composition or similar project, the 
teacher should view it as a series of developmental stages. After being 
provided with clear guidelines, students should be given the opportunity 
to develop their ideas in the form of an initial draft. This draft 
should be examined by the teacher with a view to determining strengths 
and weaknesses and focusing student attention on form. After students 
have been made aware of these aspects during the editing/revision phase, 
they are then ready to prepare the final draft for submission for grading 
purposes. In this way, evaluation of student work can address both 
content and accuracy. 
The treatment of grammar will • arise from the course content and be 
tailored to the individual student. In dealing with content, a student 
• 
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may encounter specific grammatical difficulties. In such cases, the 
student will consult the reference grammar or request the teacher's 
assistance. Occasionally, the teacher will identify a grammatical item 
which is causing difficulty for most of the class. In such cases, the 
teacher may find it necessary to devote a lesson to grammar using the 
reference text to support the explanation and to check comprehension. 
As the class progresses through the course 
identifies specific selections for major projects. 
content, the teacher 
Such selections will 
generate student interest and lend themselves to a particular activity: 
for example, a composition, a dramatic portrayal, an oral presentation, 
the showing of a film, or incorporation of a culture module. 
Instructional time has been allocated for several tnajor projects. 
Teachers will note that each selection is accompanied by a variety 
of exercises which provide students with adequate language practice. 
Some exercises will be completed in class and others done as homework; 
teachers may find it more effective to assign a limited number, thus 
allowing students to complete them well. 
- - ------ - - - -
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COURSE MATERIALS 
Required 
Barson, J. La Grammaire a !'oeuvre. 3rd ed. 
and Winston, 1981. 
Toronto: Holt, Rinehart 
Jarvis, G.A., et al. Connaitre et se • conna1tre. 2nd ed. Toronto: 
Holt, Rinehart and Winston, 1980. 
Kenney, M. (ed.) Rencontres. Toronto: D.C. Heath, 1983. 
Teaching Manual for French 3201. 
1983. 
St. John's: Department of Education, 
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COURSE CONTENT 
The content of French 3201 has been organized into four Themes: 
1. La Jeunesse 
2. La Femme 
3. Etre Fran~ais 
4. Reflets du Canada Fran~ais 
There • 1S a fifth category, Au Chaix, from which the teacher 
chooses additional selections. Each category contains a variety of 
selections arranged in a suggested order of presentation (see Table I). 
The minimum number of selections for the course is 36. Assuming 
an average of 4 periods per selection, it will take 144 periods to 
complete the prescribed content. Thus, adequate time has been allowed 
for grammatical explanations, student projects, and evaluation. 
---------·-·---- -
1. La Jeunesse 
- J'adore, je deteste 
- Les Jeunes franc;ais 
d'aujourd'hui 
- Les Etudes & Pour 
ou contre les 
examens 
- T'es pas dans 
l'coup, Maman 
- L'Afrique, c'est 
mon milieu naturel 
- Le Petit riche 
2. La Femme 
- Les Femmes sans nom 
- Je veux laisser mon 
nom 
- La Revolte des 
femmes 
- Pour toi mon amour 
- Louisette 
TABLE 1 
3. Etre Franc;ais 
- Etre franc;ais 
- La France et les 
touristes 
- Les Franc;ais vus 
par les anglais 
et reciproquement 
- Sauriez-vous 
conduire en Europe 
- Adieu les vacances 
traditionelles 
Le Vol de la 
Joconde 
- La Parure 
4. Reflets du Canada 
Franc;ais 
- La Chanson 
quebecoise 
- Mon pays 
- Un Petit coin du 
Canada franc;ais 
Le Costume du 
voyageur 
- Rose Latulippe 
- Gens du pays 
- Garc;on d'ascenseur 
- La Main dans la 
poche 
- Un Canadien errant 
- Une Abominable 
feuille d'erable 
sur glace 
I 
I 
' 
I 
I 
J 
I 
5. Au Chaix 
Songs/Poems 
(minimum of 3) 
- Page d'ecriture 
- Si tu parles 
aux animaux 
- I 1 y av a it un 
jardin 
- Je veux toute, 
toute toute la 
vivre ma vie 
- Pour faire le 
portrait d'un 
oiseau 
Articles 
(Minimum of 4) 
- L'enfer 
- Papillon 
- Separe de la 
Jaconde 
- La Sainte 
Catherine de 
Colette 
- Etes-vous 
superstitieux? 
(l)* 
(1) 
(1) 
(2) 
(2) 
(1) 
(3) 
(3) 
(4) 
- Le Jogging et nous 
- Que faire si vous 
voyez une soucoupe 
volante 
- Sept remedes a la 
fatigue du matin 
(*The number indicates 
the theme to which the 
selection may relate.) 
........ 
w 
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LESSON PLANS 
Sample Lesson Plans 
The sample lesson plans in this section suggest ways in which the 
material in the various Themes of French 3201 can be organized and 
presented. They do not include specific suggestions for the use of other 
resources. When possible, instruction should be supported by available 
resources such as records, films, filmstrips, tapes, and cultural 
materials. The use of such materials will help students assi1nilate the 
second language and its culture more thoroughly. Ample time is allocated 
for the use of related resources. 
Ultimately, lesson planning will depend upon the individual needs of 
the class and judgment of the teacher. When planning lessons, teachers 
should keep in mind these guidelines: 
1. Become familiar with the entire content of a Theme before 
developing specific lesson plans. 
2. Develop specific instructional objectives. 
3. Decide on the number and types of projects. 
4. Plan activities that relate to the overall course objective of 
communication. 
5. Plan a variety of activities which sustain student interest and 
provide for a balanced skill approach. 
Most lessons will contain the following: 
1. Warmup - A suitable activity which will put the students at ease 
and provide continuity with previous work. 
2. Presentation - Either a teacher-directed or student-centered 
activity which focuses on the intent of a particular day's 
lesson. 
3. Follow-up - Application of the material presented or assignment 
of homework, or both. 
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Projects form an integral part of the emphasis on student 
participation; they may include such activities as directed compositions, 
f ree compositions, oral presentations, and research assignments. 
Projects may be prepared by students working either individually or 
collectively. 
Sample lesson plans in this section are representative of the four 
Themes. There are sample plans for all required selections in the Theme 
La Jeunesse, and three sample plans for each of the other Themes. These 
plans provide the teacher with suggested ways of treating each of the 
different types of selections represented in French 3201: short stories, 
legends, poems, songs, and articles from contemporary magazines. 
' 
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THEME: LA JEUNESSE 
Selection: "J'adore, je deteste" Suggested four-day plan 
Text: Connaitre et se connaitre 
Objectives: 1. to learn about the likes and dislikes of young 
f rancophones 
2. to compare the views of students with those of 
francophone students in the selection. 
Project: Composition dirigee 
Day One 
Warmup: 
Presentation: 
Follow-up: 
Day Two 
Warmup: 
Teacher introduces "J 'adore, 
familiar examples. Students 
que tu adores/detestes?" 
blackboard. 
je deteste" orally, using 
are then asked: "Qu' est-ce 
Teacher notes responses on 
With student texts closed, teacher presents 
"J'adore", preteaching specific items as 
Teacher verifies student comprehension using 
"Comprehension du texte". 
the section 
necessary. 
Section A, 
Teacher assigns "Notes culturelles" and "Aide-lecture" for 
in-class completion. 
Home Assignment: Students read "Je deteste" using 
"Comprehension du texte" as a study guide. 
Class reviews "Comprehension du texte" orally. 
corrects "Aide-lecture". 
Class 
Presentation: Section C: "Etes-vous un hon detective?". Teacher 
Follow-up: 
reviews/introduces any necessary vocabulary. 
Students work in pairs 
presented orally on 
assignment at home. 
on Section D, "Preferences", to be 
Day 3. Students complete this 
Day Three 
Warmup: 
Presentation: 
Follow-up: 
Day Four 
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Class discusses the profile of Luc Legrand (from Exercise 
C: "Etes-vous un bon detective?") 
Students complete orally a 
Exercise E ("Je suis comme 
("Reactions"). 
selection 
je suis") 
of items from 
and Exercise F 
Selected pairs of students present Exercise D, 
"Preferences", to the class. Teacher collects all presen-
tations for assessment. 
Home Assignment: 
day. 
Students complete Exercise F for next 
Warmup: Class corrects Exercise F {home assignment). 
Presentation: Teacher introduces topic for a "composition dirigee" based 
on Exercise G. This is followed by ideas expressed orally 
by students. 
Follow-up: Students begin work on their "composition dirigee" to be 
submitted at a later specified date. (Note: Topic 1 may 
be modified to deal with "Une touriste terreneuvienne qui 
visi te le Quebec".) 
Selection: "Les Jeunnes franc;ais d'aujourd'hui" Suggested three-day plan 
Text: Connaitre et se connaitre 
Objectives: 1. to explore the views of young francophones on critical 
• issues 
2. to discuss students' views on similar issues. 
Project: Composition 
Day One 
Warmup: Teacher writes several statements on the board, for 
example: 
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1. Les jeunes terre neuviens detestent l'hiver. 
2. Les jeunes n'aiment pas travailler. 
3. Les etudes vous preparent bien pour reussir dans 
la vie. 
4. Il est necessaire d'avoir un ideal. 
Teacher then introduces 
"sondage", indicating 
responses. Percentages 
reaction, for example: 
the statements 
percentages for 
should generate 
as part 
the 
further 
Les jeunes terreneuviens 
Oui - 11% 
detestent l'hiver. 
Non - 81% 
Pas de reponse - 8% 
of a 
various 
student 
Presentation: Teacher guides students orally through the "sondage", 
testing student comprehension with short questions. 
Follow-up: Students work through "Comprehension du texte" and finish 
it for next day. 
Day Two 
Warmup: Class corrects home assignment, "Comprehension du texte". 
Presentation: Teacher leads students orally through "Notes culturelles", 
explaining content when necessary. 
Follow-up: 
Day Three 
In pairs, students study "Aide-lecture" and do fill-ins. 
Class corrects "Aide-lecture" and teacher assigns Exercise 
D for completion at home for next day. 
Warmup: Class corrects orally home assignment, Exercise De 
Presentation: After an introduction by the teacher, students, in pairs, 
prepare Exercise E, "Le Secret de la reussite" for 
immediate presentation. 
Follow-up: At this point, teacher may choose to assign a written 
assignment based on topics from either "Et vous?" or 
"Points de vue". This assignment is to be submitted at a 
later specified date. 
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Selection: "Les Etudes'' and "Pour ou contre 
les examens" 
Suggested three-day 
plan 
Text: Rencontres 
Objectives: 1. to introduce students to selected aspects of the French 
educational system 
2. to consider advantages and disadvantages of exams 
3. to have students critically assess their educational 
system in general, and examinations in particular. 
Project: Composition dirigee 
Day One 
Warmup: Using Question 3 (p. 73, Connaitre et se connaitre) as a 
focus for discussion on "les etudes"' teacher introduces 
the section in Rencontres. 
Presentation: Teacher provides background information on the French 
educational system, especially "le lycee" and "le bac". 
Clarify any necessary lexical or structural items in "Peau 
d'ane" and "Ce fameux bac". 
Follow-up: 
Day Two 
Students read "Peau d'ane" and "Ce fameux bac", 
study guide prepared by the teacher. 
• using a 
Home Assignment: Students study the vocabulary of "Les 
etudes" in preparation for a "dictee". 
Warmup: Teacher gives a spot dictation based on "Les etudes". 
Presentation: Teacher poses question: "Etes-vous pour ou contre les 
Follow-up: 
examens?", having students give reasons for opinions. 
Teacher presents the views of francophone students as 
contained in the section "Pour ou contre les examens". 
In pairs, students will complete section "Vivent les 
etudes!". 
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Day Three 
Warmup: Class discusses the pair activity of previous day. 
Presentation: In pairs, students work through the activity, "A chacun sa 
Follow-up: 
specialite". Selected students then present ideas to 
whole class. 
Teacher introduces "Repondez a ces questions" and 
them as a basis for a "composition dirigee" 
submitted at a later specified date. 
assigns 
to be 
Selection: "T'es pas dans l'coup, Maman" Suggested five-day plan 
Text: Rencontres 
Objectives: 1. to study the relationship between the mother and 
daughter in the selection 
2. to help students realize that 
themselves and their parents are 
culture 
differences 
not • unique 
between 
to their 
3. to draw parallels between the conflict in "T'es pas dans 
l 'coup, Maman" and conflicts between the students and 
their parents. 
Project: Dramatic presentation (pair activity) 
Day One 
Warmup: With guidance of teacher, class provides a list of things 
they like which their parents dislike in response to the 
question: "Nommez cinq choses que vous aimez mais vos 
parents detestent". 
Presentation: Teacher presents biographical information on the author, 
Clemence Desrochers, and discusses the genre "chanson 
dialoguee". Teacher reads aloud the selection and 
students follow in their books. 
Follow-up: Home Assignment: Students study "T' es pas dans l' coup, 
Maman" using Exercises A, C, and D as a study guide. 
--------- - -- -
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Day Two 
Warm Up: Class corrects home assignment. 
Presentation: With teacher as model, students do choral repetition of 
"T'es pas dans l'coup, Maman". Teacher identifies 
pronunciation difficulties for further practice. Teacher 
poses questions for comprehension using Exercise A. 
Follow Up: 
Day Three 
Warmup: 
Presentation: 
Follow-up: 
Day Four 
Working in pairs, students complete Exercise B for 
presentation next day. 
Student pairs 
selection. 
practice dramatic presentations of 
Students do one reading of selection. 
Teacher organizes class into small groups and 
Exercise F. 
Class corrects Exercise B. 
• assigns 
Pairs of students present dramatic reading of "T'es pas dans l'coup, 
Maman" and teacher records presentations on tape. 
Day Five 
· Students work on projects from Day 3. Projects are to be submitted for 
grading. 
Selection: "L'Afrique, c'est mon milieu Suggested three-day plan 
nature!" 
Text: Connaitre et se connaitre 
Objectives: 1. to study the views of an American on aspects of "la 
francophonie" in West Africa 
2. to explore questions relating to cultural identity. 
Project: Composition dirigee 
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Day One 
Warmup: Teacher introduces Exercise E, Part 1 and assigns it as a 
"composition dirigee" for later submission. 
Presentation: Using the map, pp. 40-41, teacher introduces "Le Monde 
francophone". Students then study "Notes culturelles". 
Follow-up: Students prepare comprehension questions related to "Notes 
culturelles" and the map on page 100, to be asked of other 
class members. 
Day Two 
Warmup: 
Presentation: 
Follow-up: 
Day Three 
Warmup: 
Presentation: 
Follow-up: 
Students write Exercise B ("Et vous?"), Part I. 
Home Assignment: Students read article, page 99, using 
"Comprehension du texte" as a study guide. 
Students pose questions based on "Notes cul turelles" and 
map. 
Teacher reviews "L'Afrique, 
using "Comprehension du 
comprehension. 
c'est 
texte .. 
mon 
to 
Class discusses Exercise B, "Et vous?" 
Home Assignment: Exercise C, "Racines". 
Class corrects Exercise C. 
milieu 
test 
nature!" 
student 
Teacher 
coutumes 
questions 
class. 
introduces orally Exercise D, "Politesse et 
canadiennes". Students work in pairs, using 
to create dialogues which may be presented to 
Teacher refers to the assigned "composition dirigee", 
noting student progress and setting a date for submission. 
Selection: "Le Petit riche" Suggested five-day plan 
Text: Rencontres 
Objectives: 1. to explore the relationship that develops between the 
young francophones and "le petit riche" 
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2. to help students more fully appreciate things which are 
often taken for granted. 
Project: Group assignment 
(Teacher assigns the selection "La Petit riche" to be read prior to Day 
One. Students use Exercise A as a study guide.) 
Day One 
Warmup: 
Presentation: 
Follow-up: 
Day Two 
Teacher prov.ides background information on Montreal and 
relates biographical information on Andree Maillet. 
Teacher introduces Exercise F, "Pro jet". The class 
organized into groups and begin work on their projects. 
• 1S 
Teacher assigns Exercises C and D for completion for next 
day. 
Warmup: Class corrects Exercise C. 
Presentation: Teacher outlines the story of "Le Petit riche" and poses 
questions from Exercise A to test comprehension. 
Follow-up: 
Day Three 
Warmup: 
In pairs, students do Exercise B, "Interpretations", 
Nos. 1-7. 
Class corrects orally Exercise D. 
Presentation: Students work on projects in small groups; teacher 
provides guidance. 
Day Four 
Warmup: Students read aloud excerpts from "Le Petit riche". 
Presentation: Pairs of students present their responses to Exercise B 
from Day 2. 
Follow-up: 
Day Five 
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Students complete Exercise B. (If necessary, groups may 
make final preparations on projects for presentation.) 
Group presentations: Each group presents project to the class. 
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THEME: LA FEMME 
Selection: "Les Femmes sans nom" Suggested three-day plan 
Text: Rencontres 
Objectives: 1. to analyze an incident which depicts the role of women 
in French society 
2. to compare the place of women in French society, as 
presented in the selection, with their place in Canadian 
society 
3. to acquaint students 
travelling in France, 
P.T.T. 
with particular aspects of 
including vacation areas and the 
4. To inform students about the types and uses of 
identification papers in France. 
Project: A written group project based on any of "Pro jets" 1, 2, 4, 5, 
or 6. 
Day One 
Warmup: Teacher asks general questions concerning the role of 
women, such as: 
1. Est-ce que la femme d'aujourd'hui joue le role 
traditionnel de la femme? 
2. Dans quelles professions et quels metiers est-ce qu'on 
trouve les femmes au present? 
3. Est-ce qu'il y a des prejuges contre les femmes dans 
la societe d'aujourd'hui? 
4. Est-ce que les femmes ont les 
hommes? 
..... 
memes droits que les 
Presentation: Teacher introduces article 
questions as she goes. 
and asks comprehension 
Follow-up: Students complete the article in class or at home using 
Exercise A as a study guide. 
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Day Two 
Warmup: Class corrects homework orally. 
Presentation: Teacher divides the class into groups of 4-5 and assigns 
Exercise B. Students write the answers. 
Follow-up: Spokespersons for each group present their answers to the 
class. Teacher assigns Exercises C and D as written 
homework. 
Day Three 
Warmup: Class corrects homework orally. 
Presentation: Teacher chooses a theme from "Themes a discuter" and 
discusses it with the students, e.g.: 
Follow-up: 
"Les femmes jouent un role actif dans notre pays et 
dans notre province." 
1. Est-ce que vous etes d'accord de cette phrase? 
2. Quelles femmes jouent un role actif dans votre ville? 
votre province? votre pays? 
Students go to the library to work in groups on "Projets" 
1, 2, 4, or 5. 
Projects may be submitted for grading. 
Selection: "Je veux laisser mon nom" Suggested four-day plan 
Text: Rencontres 
Objectives: 1. to learn about a French Canadian singer 
Day One 
Warmup: 
2. to discuss the changing role of women 
3. to explore the importance of having a dream or goal in 
life. 
Students listen, with books closed, to the song, either 
read by the teacher or on tape. 
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Presentation: Teacher guides the students as they read the song orally. 
Follow-up: 
Day Two 
Warmup: 
Follow-up: 
Day Three 
Teacher poses questions from Exercise A to class. 
Students work individually on Exercise B, Nos. 1-7 and 
finish as homework if necessary. 
Teacher plays song, if available, and class corrects 
homework. 
Students 
questions. 
work • 1Il groups on • • rema1n1ng interpretation 
Warmup: Teacher asks general questions about Angele Arsenault and 
her style of music. 
Presentation: Class completes Exercises C and D orally. 
Follow-up: 
Day Four 
Students report their answers from group work, Day 2. 
Students select one of the "Themes a discuter" and 
individually write a paragraph for the next class. 
If records or tapes are available, this class period 
listen to other examples of French-Canadian music. 
possible, an alternative is provided. 
could be used to 
If this is not 
Warmup: Teacher asks students which French Canadian singers they 
are familiar with and about the selections they perform. 
Presentation: Class listens to other selections by Arsenault and/or 
other French-Canadian singers. 
Follow-up: Students select a favorite song and write a short 
paragraph about it. 
Day Four (alternative activity) 
Warmup: Teacher asks general questions about how students spend 
their leisure time and with whom. 
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Presentation: In groups, students develop a "sondage" which will be used 
to investigate how the students spend their time. 
(Possible ideas: (1) les activites scolaires, les 
divertissements, le travail; (2) avec qui; (3) quoi 
faire.) 
Follow-up: The groups put their ideas together on the board 
prepare the final version of the questionnaire, to 
duplicated for the next class. 
and 
be 
Selection: "Louisette" Suggested five-day plan 
Objectives: 1. to explore a pattern of childhood friendship and compare 
it with adolescence friendship 
Day One 
2. to discuss differences in parental expectations for 
girls and boys, as depicted in the selection 
3. to analyze why stereotypes are often inaccurate and 
inappropriate 
4. to discuss the categorization of toys and games 
according to sex-role expectations. 
(Assume the story has been read by the students as a home assignment.) 
Warmup: Teacher gives a short introduction, focussing on boy/girl 
relationships, and poses questions arising from the story. 
Class completes Exercise D orally. 
Presentation: Students ask each other questions from Exercise A. They 
then read the story with students taking the various 
roles. 
Follow-up: 
Day Two 
Teacher assigns questions from Exercise A to be done in 
class or as homework. 
Warmup: Class corrects homework . 
Presentation: Teacher poses questions based on Exercise B, Nos. 1-10. 
Follow-up: Students write answers to these questions. 
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Day Three 
Warmup: Teacher assigns Exercise B, No. 14. 
Presentation: Small groups answer Exercise B, Nos. 11-13 for oral 
presentation the following day. 
Day Four 
Warmup: Groups present work from previous day. 
Presentation: Teacher divides the class into two groups to work on 
"Projets" 2 and 3. 
Day Five 
Warmup: Student present "Projets" 2 and 3. 
Presentation: Teacher presents "Projets" 4 and 5. 
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THEME: ETRE FRAN~AIS 
Selection: "Etre fran<;ais" Suggested four-day plan 
Text: Connaitre et se connaitre 
Objectives: 1. to introduce students to the concept of what it means to 
be French 
2. to increase students' awareness of their own national 
identity. 
Project: Students will prepare one of the following projects: 
(a) A written and pictorial project on France. 
Day One 
Warmup: 
(b) A project based on Exercise F, "Points de vue". 
Using a large map of France, teacher gives a brief oral 
introduction to geography of France. Presentation 
includes such aspects as: 
(a) les limites de la France 
{b) les fleuves importants 
(c) les montagnes 
(d) les villes principales 
Teacher solicits from students short oral responses to 
simple questions relating to the introduction to France • 
. e.g. Montrez sur la carte les limites de la France. 
(Students respond by indicating item and making a 
statement such as, "Voila la Belgique. La 
Belgique touche a la France au nord".) 
Presentation: Using the survey (page 11, Connaitre et se connaitre), 
teacher discusses orally with students what it means to be 
French, according to the categories treated. 
Follow-up: Home Assignment: Students complete Exercise A and read 
over "Notes culturelles". 
Day Two 
Warmup: Class reviews the survey orally and discusses the 
completed home assignment, Exercise A. 
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Day Two 
Presentation: Using available visuals (such as slides, pictures, maps of 
France), teacher gives an oral "expose" on France. 
Follow-up: 
Day Three 
Warmup: 
Activity: 
Follow-up: 
Day Four 
Warmup: 
Activity: 
Follow-up: 
Students do orally Exercise C, 
France?". 
"Connaissez-vous la 
Home Assignment: Students complete Exercise D with title 
changed to read La diversite canadienne; included are the 
Canadian provinces, some Canadian cities, and other places 
chosen by students. 
Class corrects home assignment orally. 
Students in small groups or pairs prepare Exercise B, Nos. 
1 & 2. It should be explained that students are to tell 
what it is like to be Canadian, using Questions 1 (a, b, 
and c) as a guide. In Question 2, using given voaabulary, 
they are to state in French what Canada means to them. 
Groups are to report in the next class. 
Class discusses group activity of previous day, with 
spokesperson for each group reporting. This is treated as 
a survey, with varied responses recorded on the board, 
giving a complete picture of class views. 
Views of class should then be compared to views expressed 
by the French in the survey on page 11. 
Class practises briefly the pronunciation of names of 
countries and inhabitants. 
Teacher solicits oral responses to Exercise E. 
Teacher may assign a project. 
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Selection: "La France et les touristes" Suggested four-day plan 
Text: Connaitre et se connaitre, pp. 26-32 
Objectives: 1. to give students more accurate picture of France than 
the general tourist view 
2. to acquaint 
France, such 
clock. 
students with 
as "fiche 
features of travelling in 
de voyageur", the 24-hour 
Project: "Voyage en France", Exercise E 
Day One 
Warmup: Teacher poses the question "Qu' est-ce que la France?", 
soliciting from students things they think of in reference 
to France. Teacher records student responses on the 
board. 
Presentation: Teacher reads aloud the article "La France et les 
Follow-up: 
Day Two 
Activity: 
Follow-up: 
Day Three 
Warmup: 
Presentation: 
• •• touristes • 
Class compares the view of "La France, c 'est Paris" with 
the views presented earlier. 
Teacher assigns Exercise A, "Comprehension du texte", to 
be completed for next day. 
Students read silently "Notes culturelles". 
In small groups or pairs, students prepare Section B. 
Group spokespersons present reworded sentences. 
Teacher asks "A quelle heure?" of various occasions in the 
students' day. 
Teacher presents the 24-hour system, explaining to 
students its use in official time schedules. Students 
convert specific times of the 24-hour system to the 
12-hour system. 
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Follow-up: Teacher assigns Exercise C, to be finished for next class. 
Day Four 
Warmup: Class reviews the 24-hour system by correcting Exercise C 
which students have completed for homework. 
Presentation: Teacher uses the illustration to explain to students what 
is meant by "fiche de voyageur". 
Activity: 
Follow Up: 
In pairs, students assume roles of desk clerk and 
traveller, and complete Exercise D. 
Teacher selects pairs of students to present dialogue from 
Exercise D. 
Note: At this point, Exercise 
could be assigned for 
specified date. 
E, "Composition dirigee" 
completion at a later 
Selection: "La Parure 11 Suggested four-day plan 
Text: Rencontres 
Objectives: 1. to introduce students to an example of the short stories 
of Guy de Maupassant 
2. to refine skills in reading for comprehension and simple 
interpretation. 
Project: Students choose a project from the following topics: 
Day One 
Warmup: 
1. A biographical essay on de Maupassant 
2. A topic chosen from "Themes a discuter" or "Projets" 
sections of Rencontres. 
Teacher talks briefly about Guy de Maupassant and his 
work. 
Presentation: Teacher reads with students the first 17 lines of "La 
Parure" (as far as "... la soiree au ministre le lundi 18 
janvier"). 
Follow-up: 
Day Two 
Warmup: 
Activity: 
Follow-up: 
Day Three 
Warmup: 
Activity: 
Day Four 
Warmup: 
Activity: 
Follow-up: 
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Teacher poses short oral questions about the central 
character, Mathilde, e.g.: 
(a) Est-ce que Mathilde etait heureuse? 
(b) Ou est-ce que son mari travaillait? 
(c) Est-ce qu'elle aimait son appartement? 
(d) A quoi est-ce qu'elle pensait toujours? 
Home Assignment: Students read the remainder of the story 
for next day. 
Teacher reviews "La Parure" by soliciting oral responses 
to Exercise A, Nos. 1-12. 
Students work through Exercises C and D. 
Class corrects word study exercises. 
Home Assignment: Students write answers to Exercise A, 
Nos. 1-12. 
.. 
Teacher reviews "La Parure" by orally soliciting responses 
to the 12 questions of the home assignment. These 
sentences, writ ten on the board, provide students with a 
complete summary of the story. 
In small groups or pairs, students work through selected 
i terns from Exercise B. These will be discussed in the 
next class. 
Students listen to a recorded version of "La Parure" or do 
a short dictation based on a summary of the story, if 
available. 
Class discusses the story using the prepared question from 
Exercise B, "Interpretation". 
At this point, a project could be assigned for submission 
at a later specified dateo 
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THEME: REFLETS DU CANADA FRAN~AIS 
Selection: "La Chanson quebecoise" Suggested three-day plan 
Text: Connaitre et se connaitre 
Objectives: 1. to have students relate • music to the cultural 
Day One 
Warmup: 
Presentation: 
Follow-up: 
Day Two 
Warm Up: 
Presentation: 
experiences of people 
~ 
2. to introduce the concept of Quebec identity as it is 
presented in "Mon pays" 
3. to compare the life experiences highlighted in "Mon 
pays" with those expressed in traditional Newfoundland 
songs. 
Teacher introduces topic of music with a few general 
questions from "Et vous?", possibly Nos. 1, 2, 4, 5, 
7, and 8. 
Students listen to "Mon pays", either read orally by 
the teacher or on record or tape and follow silently 
in the Rencontres text. 
Teacher presents background information on Gilles 
Vigneault from Rencontres. 
Students read page 113 and discuss Exercise A, 
Nos. 5-9 in small groups. 
Spokesperson for each group presents answers to the 
full class. 
Teacher assigns the "Notes cul turelles" with students 
writing five questions based on its content. 
Students ask previously prepared questions in small 
groups. 
Selected students write their questions on the board 
for verification of their correctness. 
Class as a whole writes a short summary of the "Notes 
culturelles" using the questions to help them. 
Teacher examines page 112 with students and asks 
Exercise A, Nos. 1-4. 
Follow Up: 
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Students listen to the song "Mon pays" on record or 
tape, if available, and sing along if they wish. 
Teacher asks students to select the dominant images 
and feelings expressed in the song. 
Teacher circulates a survey to be completed as 
homework. 
The survey could follow a format similar to the following: 
The names of (5-10) Newfoundland songs could be listed on a chart, as 
follows: 
Chanson Sujet Sentiment 
1. "Jack Was Every Inch A Sailor" 
2. "The Ryans and the Pit tmans" 
3. "I'se the B'y" 
4. "Ode to Newfoundland" 
Questions: 
Day Three 
Warmup: 
Presentation: 
Follow-up: 
Sample Questions: 
1. Quelle chanson preferez-vous? Pourquoi? 
29 Quelles images est-ce que ces chansons presentent 
(a) de Terre-Neuve (b) des terreneuviens? 
Students write answers to the survey on the board and 
discuss their views of Newfoundland music. 
Through oral questioning, the teacher helps students 
draw parallels between the experiences expressed in 
the songs of the survey and those in "Mon pays". Main 
ideas are written on the board. 
Students write answers to Questions 4 and 6 on page 
116 using the previous discussion to help them expand 
their answers. 
Teacher assigns a "sondage" for homework. 
1. Premierement . • Je SU1S 
(a) terreneuvien {b) canadien 
(a) terreneuvienne (b) canadienne 
2. Je me sens plus canadien(ienne) que mes parents 
(a) oui (b) non 
3. Je isole(e) du Canada (a) . (b) me sens OUl non 
4. Terre-Neuve c'est • 
5. Le Canada c'est • 
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Selection: "Mon pays" Suggested four-day plan 
Text: Rencontres 
Objectives: 1. to provide students with an opportunity to discuss their 
feelings about being a Newfoundlander and a Canadian 
2. to study "Mon pays" in detail so that students will 
understand its significance for the people of Quebec 
3. to expose students to other selections by Vigneault 
4. to compare a "chanson quebecoise" and a Newfoundland 
song, both based on the theme of longing to be home. 
Project: Students do one of "Projets", Nos. S, 6, or 7 as a group 
composition or oral report, depending on selection. 
Day One 
Warmup: In small groups, students tabulate the results of the 
completed survey. 
Teacher records results of each group on the board and 
directs a discussion centered on "Etre canadien". 
Presentation: Using the line of "Mon pays", "Ma chanson ce n'est pas ma 
chanson c' est ma vie", students review orally the 
experiences of the Quebecois lifestyle which Vigneault 
highlights. Class answers orally Exercise A, Nos. 1, 2, 
4, and 5. 
Follow-up: Class divides into five groups and each group is assigned 
questions for one of the five stanzas. Answers are passed 
in or completed as homework. 
Day Two 
Warmup: reading of Class does an oral 
difficult vocabulary or 
"pays solitaire". 
• imagery 
"Mon pays" and reviews 
such as "poudrerie" or 
Presentation: Each group presents orally their answers to the previous 
day's work, and other students make additions or correc-
tions where necessary. 
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Day Three 
Warmup: Class corrects homework. 
Presentation: Teacher introduces other selections by Vigneault along 
Follow-up: 
Day Four 
with the script. 
Possible Choice: "Gens du pays" also found in 
Rencontres or in OISE kit, Chansons et chansonniers. 
Students identify the content and style of the 
• singer. 
Students attempt to identify similar themes found in 
Newfoundland music. 
Example: If "Jacques Monoloy" were used, it might be 
compared to "Jack Was Every Inch A Sailor" or "Danse 
a St. Dilon" with any traditional Newfoundland jig. 
Teacher assigns a group project to be passed in later. 
Warmup: Students form groups and select their project topic. 
Presentation: Students receive copies of "Un Canadien errant" and "Let 
Me Fish off Cape St. Mary's" and work in pairs to compare 
their mood and theme. 
Follow-up: Teacher directs class discussion of the idea of "patrie" 
found in "Mon pays" and compares it with ideas found in 
"Un Canadien errant". 
Selection: "Rose Latulippe" Suggested six-day plan 
Text: Rencontres 
Objectives: 1. to encourage discussion of superstitions and legends 
2. to examine how evil is dealt with in this legend 
3. To expand students' knowledge of the Gaspesie; to 
compare it to Newfoundland. 
Project: Group oral presentation of "Themes a discuter" 1 or 2. 
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Day One 
Warmup: Students work in pairs to answer the "sondage" in 
Connaitre et se connaitre, Section B, pp. 61-62. Selected 
students present their answers orally. 
Presentation: Teacher relates superstitions to legends and gives short 
introduction to the legend as folklore. 
Follow-up: 
Day Two 
Warmup: 
Teacher introduces the setting of "Rose Latulippe" and 
tells the beginning of the story. 
Students read the legend silently, using Exercise A as a 
study guide. They finish story as homework and write the 
answers to the questions. 
Class corrects homework orally as a review of the story. 
Presentation: Students discuss in small groups Exercise B, ("Inter-
pretation"), Nos. 1-15. 
Follow-up: 
Day Three 
War1nup: 
Students write answers to Exercise B, Nos. 13 and 14. 
Teacher assigns Exercises C and D as homework. 
Class corre c t s homework and several students read their 
character description. 
Presentation: Students write answers to selected questions from "Inter-
pretation", Nos. 19-29. They complete this as homework. 
Follow-up: Teacher assigns "Themes a discuter" 1 or 2. 
Day Four 
Warmup: Students verify 
Nos. 19-290 
their answers to "Interpretation", 
Presentation: Using either the film "La Gaspesie", from the Department 
of Education, or a map of Quebec, teacher presents 
background on the Gaspe Peninsula. 
Follow-up: 
Day Five 
Warmup: 
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Students work in pairs to answer orally Projets, Nos. 1-3. 
Students write a short paragraph on the similarities 
between Gaspe and Newfoundland for homework. 
Selected students read their paragraphs. 
pass their copies in for grading. 
All students 
Presentation: Students form groups to prepare for a short panel discus-
sion on the themes assigned on Day 3. 
Day Six 
Groups present "Themes a discuter" prepared on Days 3 and S. 
- 41 -
EVALUATION 
This teacher guide states the • aims of French 3201 and recommends 
teaching strategies to attain them. Evaluation procedures should reflect 
these aims and strategies fully. 
An overall evaluation plan • 1S an essential part of effective 
teaching. It provides teachers and students with direction for their 
cf forts and indicates their progress in relation to course objectives. 
At the start of the school year, the teacher should establish an overall 
evaluation scheme and discuss the details with the students. They need 
to know what activities have been identified for assessment and the 
criteria by which their efforts will be judged. 
plan should incorporate the following points: 
The overall evaluation 
1. It should be flexible. Students sometimes show unusual progress 
during the school year; the evaluation scheme should be flexible 
enough to permit the teacher to reward such progress. 
2. 1t should emphasize on-going evaluation. This would serve to 
inform students about how they are doing and also allow the 
teacher to identify specific problems which require reteaching. 
3. It should emphasize process rather than factual recall. In 
quizzes and exams, items should be based on general themes or on 
passages included in the exam. 
4. It should reflect the process skills emphasized throughout the 
course. 
S. It should list those items likely to be included on quizzes and 
exarns. Students should be familiar with all tasks that they are 
expected to undertake in a test. 
6. It should outline in detail acceptable performance in different 
learning contexts. 
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As French is the language of instruction and the vehicle by which 
students understand, discuss, and read and write about the content, 
language use is also an important component of French 3201. For the 
purpose of evaluation, the major emphasis is on process - the process of 
language use in relation to content. 
In French 3201, student language performance in relation to content 
is of three major types: 
Type 1 Controlled: this includes one or two word responses to 
questions, true/false, multiple choice, and fill-ins. 
Type 2 Spontaneous: this refers to those contexts in which 
Type 3 
students are required to create language, either oral or 
written. Generally, students have to make up a sentence or 
strings of sentences to fulfill a particular task. This is 
spontaneous, immediate language. 
Prepared: this describes those contexts in which students 
present to the class or submit for grading work that they 
have drafted, revised, rewritten, and proofread. 
Each of these types of student performance will be considered in 
greater detail later in this section. 
SUGGESTED GRADING SCHEME 
The suggested grading scheme for French 3201 provides teachers with 
a framework for the assessment of student performance. The assessment of 
student performance should be based on the entire year's work, with a 
minimum of 50% of the final grade being derived from the items listed for 
term work. Teachers should avoid awarding marks towards the final grades 
as students complete assign1nents or projects during the year. They 
should, however, keep records on student performance throughout the year 
to be used in the calculation of final course grades. 
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Students should be informed of the overall grading scheme for the 
course. They should also understand that while term work is an important 
component of the grading scheme, final grading takes place only at 
year-end. This means that students who show significant progress during 
the school year will see that improvement reflected in their course 
grade .. 
A. Term Work 
B. 
Spontaneous oral production 
Oral presentation (best two of minimum of four) 
Dramatic portrayals (best two of minimum of four) 
"Composition dirigee" (best two of minimum of four) 
Quizzes/Exams 
20 
10 
10 
10 
50 
100 
The Suggested Evaluation Scheme outlines a 50/50 split between term 
work and tests. The teacher may wish to • increase the percentage 
allocated for term work. The major component of term work, spontaneous 
oral production, is a Type 2 activity. By its very nature, it should be 
evaluated on a continuous basis. The other components of term work are 
Type 3 activities. For each of these, students' grades should be based 
on the two best pieces of work, one per term, presented or submitted for 
teacher grading. Oral presentations are prepared, revised, and rehearsed 
by a student, a pair of students, or a small group, before presentation 
to the class. Dramatic portrayals involve presentation of an excerpt of 
course content which • 1S rehearsed under teacher direction before 
presentation and may be an individual or group task. "Composition 
dirigee" likewise follows the procedure of outline, draft, edit, rewrite, 
and proofread before submission. This task, while usually regarded an 
individual activity, may also be done as a collaborative effort. 
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PERFORMANCE CRITERIA: TYPE 1 
For controlled activities, students usually have to select a 
response from a list provided or fill in a word(s). Such items can 
generally be graded as simply right or wrong. This, however, is not true 
of one- or two-word oral responses to questions; these may involve other 
aspects such as pronunciation and structure. Given the demands on 
students in this context, student performance can only reasonably be 
assessed on the basis of comprehensibility. This point will be 
elaborated in Performance Criteria: Type 2. 
PERFORMANCE CRITERIA: TYPE 2 
In the Suggested Grading Scheme, spontaneous oral production is 
assigned a value of 20%. This is likely to be the most demanding 
activity for the student; yet, it is vital to the success of the course. 
Spontaneous oral expression requires the student to do the following: 
(a) understand a message 
(b) recall information related to that message 
(c) select appropriate vocabulary and language patterns to express 
ideas or comments 
(d) organize ideas/comments into comprehensible language 
(e) express the message within a time limit. 
The demands of this Type 2 activity are such that it can only reasonably 
be evaluated on the basis of content or ideas. The teacher should focus 
qn what the student is attempting to communicate, not the language 
mechanics involved. Does the student understand the message? Is the 
message comprehensible to the audience? If the factual or interpretative 
points are comprehensible, this is acceptable performance. To 
distinguish quality in relation to the factual content of spontaneous 
oral production, teachers can use the following five-point scale: 
CONTENT Most Major 
Points 
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5 4 3 2 1 0 No Major 
Points 
Spontaneous oral production is probably best evaluated on a periodic 
basis. At regular intervals, the teacher identifies students for 
assessment and selects items on which they will be evaluated. A sheet 
with students' names and spaces for recording scores will simplify the 
keeping of records. This procedure, when employed regularly, • is a 
reliable and valid means of evaluating oral work. 
Generally, in Type 2 activities, students are working under time 
constraints and are able to make only a single attempt to express their 
ideas, either orally or in writing. 
Within the framework outlined for evaluation in French 3201, quizzes 
and exams are classed as Type 2 ac ti vi ties. Student work is a first 
attempt, or first draft, prepared under time constraints with little 
opportunity for editing and rewriting. Therefore, test items such as 
"composition dirigee", prose, poems/songs, "Et vous?", "precis", and 
"Themes a discuter" should be graded mainly on the basis of content, 
logical ordering, and vocabulary. 
A five-point scale incorporates these criteria: 
CONTENT (10) 
LOGICAL ( 5) 
ORDERING 
VOCABULARY ( 5) 
20 
Most Major 
Points 
Events In 
Sequence 
Well-Chosen 
Variety 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
No Major 
Points 
No Logical 
Sequence 
Repetitive 
Below Average 
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PERFORMANCE CRITERIA: TYPE 3 
Type 3 activities are characterized by preparation. A student 
prepares an initial draft which is then discussed in a student-teacher or 
small group conference. On the basis of comments from the teacher or 
group, the student edits, revises, and rewrites the work incorporating 
all suggested improvements. Once the student proofreads the final draft, 
it is ready for presentation or submission for grading. The teacher 
assesses this work according to the three criteria outlined for Type 2 
and also applies the following additional criteria, as appropriate: 
1. organization 
2. clarity of expression 
3. grammatical accuracy 
4. style 
A five-point scale incorporates these criteria: 
CONTENT (10) 
LOGICAL ( 5) 
ORDERING 
VOCABULARY ( 5) 
ORGANIZATION (10) 
CLARITY OF (10) 
EXPRESSION 
GRAMMATICAL ( 5) 
ACCURACY 
STYLE { 5) 
50 
11ost Major 
Points 
Events • in 
Sequence 
Well Chosen 
Variety 
Excellent 
Easily 
Understood 
Very Few 
Errors 
Original 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 
No Major 
Points 
No Logical 
Sequence 
Repetitive, 
Grade Level 
Non-Existent 
Below 
Incomprehensible 
Many Errors, Both 
Major and Minor 
Unimaginative 
---------
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In the overall evaluation of the student, the teacher considers such 
matters as participation and attitudes. Participation in class and 
positive attitudes towards francophones and their way of life are 
essential to a successful course. While difficult to measure, these 
aspects of the affective domain can be evaluated by means of a rating 
scale. An example of such a scale is on the next page. 
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AFFECTIVE COMPONENT* RATING SCALE 
Q) 
> 
0 
~ ~ 
Cl.I • 04 0 • 
Q) Q) s Q) 
0 ~ ·rl °' ~ s:: ·r-4 s:: ·r-4 
Q) ~r-i 0 0 ·r-4 r-1 
~ 0 .µ .µ ro 
Q) ~ • s:: ~ 
~ Cl.I 0 Q) ..c: Q) ct1 0 
~ Cl.I ~ 0 H .µ 
·rl Q) :>-.. ·rl s:: ·rl Ul :>-.. 
'O s:: Cd t'J) Q) Cl.I H ctS 
s:: • Q) ~ CV H Q.) Q) ~ 0 ~ Q) ~ ro rx.. 'O 'U 
·r-4 Or-I td Q) s:: Q) 
.µ 04 ) s:: 01 ~ °' !.'.l s:: ctS Q) 0 rd 0 s:: ·r-4 s:: 0 
04 0 (l) ..c: ·ri ·r-f (l) ..c: 
·r-f s:: ~ r-i ~ ::s :>-.. ~ Cl.I ~ 
{.) rd rd 0 s:: 0 s:: m o 
·r-4 ~ 
°' 
H 0 ·r-4 s:: ·r-f Q) 0 
.µ Q) s:: Q) s:: .µ Q) .µ ~ s:: 
H r-1 0 s:: rd s:: ::l s:: 0 ctS 
Student's Name ctS 0 e Q) ~ 0 r-i 0 S:: H tl4 8 rd ~~ ~ CJ ·r-4 ~ 
Students can be rated: A - Excellent, B - Good, C - Fair, and D - Poor. 
*Adapted from R. Valette, "Evaluation of Learning in a Second 
Language", B.S. Bloom, et al., Handbook on Formative and Summative 
--------------------Ev a 1 u at ion of Student Learning, McGraw-Hill Book Company, New York, 
1971. 
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SUGGESTED ITEMS FOR QUIZZES/EXAMS 
1. Word Study. This question deals with such items as synonyms, 
antonyms, definitions, and words of the same family. 
2. Modified cloze test. Students are given a passage with every nth 
word (5th, 7th, 9th word) replaced by a blank. From a list provided 
students select the appropriate items to complete the passage. 
3. Logical ordering of sentencese Students impose order on a group of 
sentences to form a coherent dialogue or paragraph. 
4. Dictee. 
S. General questions. 
questions. 
Students respond to a series of general 
6. Guided composition. With a series of pictures, questions, or key 
words to guide their efforts, students write a short paragraph. 
7. Free composition. Students are given a choice of titles on which to 
prepare a composition of a specific length. 
8. Comprehension. A passage is presented followed by a series of 
statements (vrai/faux), multiple choice questions, or short answer 
questions. 
9. 
10. 
11. 
Prose. Students read a prose selection and respond to a series of 
questions requiring both factual knowledge and interpretation. 
Poems/songs. Students analyze a poem(s) or song(s) and respond to a 
series of questions requiring both factual knowledge and 
interpretation. 
Et vous? A passage presents a particular point of view on a 
relevant issue with students required to evaluate the 
expressed and discuss their views relative to those presented. 
• views 
12. Precis. Students read a passage and write a precis. 
13., Themes a discuter. Students read a statement or short passage to 
which they must react in a short paragraph. 
14. Using in context. Students must demonstrate an understanding of an 
expression by using it in the correct context. 
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